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Abstract 

Innovative mobile-based tools have made new opportunities for learners to spend more 
quality time inside the classrooms. Keeping this in mind, the present study sought to examine the 

effect of the flipped classroom on developing EFL learners’ speaking and listening skills. To do so, 

60 EFL students from two universities in Iran were assigned into one of the classes of flipped and 
conventional groups. Telegram app was used as the online platform for the flipped group's 

participants through which the listening materials, including Ted-talk videos and students' book's 

videos were posted prior to the class, and the speaking activities were done via open discussion 
forums in the Telegram group. To elicit the required data, multiple sources of data collection, 

including an Oxford Placement Test (OPT), a listening test, a speaking test, a perception 

questionnaire, and a written self-report survey were used. Both quantitative and qualitative analyses 

were used to analyze the data. The findings revealed that the flipped group's participants 
significantly outperformed those in the conventional group in the post-test. The results of the 

questionnaire also indicated that most participants of the flipped group were satisfied with learning 

English in the flipped classroom, and found this modern technology improving their listening and 
speaking skills. Furthermore, they found Telegram a suitable platform for learning language. 
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1. Introduction 

When the primary effort of the teacher is focused on their students' needs, successful teaching 
happens, and when students’ class performance enhances due to the significant learning they have 

experienced, success can occur (Fink, 2013). Fortunately, by the growth and incorporation of 

technology into education, this kind of learning experience has been made possible. By the 
emergence of blended learning, conventional instruction has been combined with online tasks and 

activities, and provided a collaborative, student-centered learning environment (Graham, 2006). 

Nevertheless, such necessity has not been appropriately addresses incurrent instruction, since 
conventional instruction still dominates and requires learners to learn with the same structure via 

similar interface (Wauters, Desmet, & Noortgate, 2010). Hence, innovative educators have been 

seeking novel instructional pedagogies to promote language learning outcome (Johnson, Adams 

Becker, Estrada, & Freeman, 2014). 
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Teachers of 21st century are somehow required to know technology and how to teach the content 

using technology. Teachers ought to be aware of the capabilities and limits of tools in order to 
match technology with their instructional goals and the content that they are teaching (Yang & 

Chen, 2007). Another major issue of educators is related to how students can become more engaged 

before, during and after the class period. Different factors affect students' engagement in the 
learning process including teacher support, quality of instruction, peer connections, and classroom 

structure and management (Clark, 2013).By taking advantage of integrated technology by using it 

as a tool, the flipped classroom presents information prior to the classroom and as a result makes 
students more engaged with the course contents before attending the class.  

Although there have been quite few studies on the success of flipped classrooms in Iranian 

tertiary education (Abaeian &Samadi, 2016,Amiryousefi, 2017, Kafi & Motallebzadeh, 2014), most 

teachers have been loyal to the conventional methods of language teaching. Universities and 
language institutes are falling behind in helping language teachers to become prepared to implement 

flipped classrooms or even to decide if they want to apply the method. In fact, there is no official 

support for teachers to apply flipped classrooms as an effective method of instruction. Therefore, 
the current study is deemed significant to examine the impact of flipped instruction on the language 

performance of Iranian EFL learners, their participation level and their attitudes towards flipped 

learning. In order to achieve the objectives, the current study aims to answer the following 
questions:  

Research Question One: Does the flipped model of instruction have any impacts on EFL learners' 

listening and speaking skills? 

Research Question Two: Are flipped and conventional models of instruction significantly different 
in enhancing EFL learners' speaking and listening skills? 

Research Question Three: How differently does the flipped classroom affect the speaking and 

listening development of EFL learners? 

Research Question Four: What are the students’ perceptions toward flipped learning experience? 

2. Literature Review 

The present study sought to explore the language learning among Iranian EFL learners in a mobile-

based flipped learning in an EFL context. The review of literature centers on flipped classroom in 
general and relevant studies on flipped classroom in EFL setting in particular. 

2.1. Flipped Classrooms 

In the last few years, there has been a dramatic increase in the use of a new educational paradigm 
called flipped learning. The focus of class time is changed in the flipped classroom by turning 

attention to the learner and learning, thereby leads to more class time devoted to communication 

(Bergmann & Sams, 2012). It is called flipped learning since the whole classroom is flipped. In its 
simplest form, teaching is done at home through teacher-made videos prior to the class and 

homework is now done inside the classroom (Witten, 2013). 

The main purpose of technology in flipped classrooms in EFL classes is allocating more class 

time to meaningful exchanges in L2. This extra time might allow students to raise their degrees of 
agency and the ability to reach deeper levels of cognitive work (Moranski & Kim, 2016).Based on 

the cognitive load theory introduced by Sweller, (1988), flipped learning can work well in language 

classes if the students are provided with the opportunities to do the lower level of cognitive load 
(receiving information and comprehending them) prior to the class and focus on higher levels of 

cognitive load (application, analysis, synthesis, or evaluation) inside the class through hands-on 

activities. In order to facilitate the implementation of flipped classrooms, the Flipped Learning 

Network (FLN) developed four pillars of flipped learning that are representative of essential 
activities in this model of instruction. The Four Pillars of F-L-I-P™ include flexible environment, 

learning culture, intentional content, and professional educator (Chen Hsieh, Wu, & Marek, 2017). 
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Flexible Environment: Regarding the flexible environment, flipped learning provides various 

learning activities; teachers usually readjust their classrooms in order to support either group work 
or individual practice. Consequently, students are allowed to choose when and where to view the 

videos and be more flexible in their own learning. As a result, learning goals are achieved in greater 

depths and more opportunities are provided for learning (Hamden et al., 2013). Accordingly, this 
study provided the learners with both an online learning community and physical classroom 

instruction. 

Learning Culture: Learning culture advocates a learner-centered learning culture. In the 
traditional classrooms, the teacher was considered the “sage on the stage” (King, 1993). It means 

that the teacher was the main source of information. By contrast, the flipped classroom intentionally 

readjusts the instruction from a teacher-centered approach to a learner-centered approach. 

Consequently, students are actively engaged in the construction of knowledge as they are engaged 
in their own learning and evaluate their learning dynamically and meaningfully which in turn has its 

own personal satisfaction (Ouda & Ahmed, 2016). 

Intentional Content: As the third pillar of the flipped classroom, intentional content accounts 
for the decisions that need to be taken by the teacher in a flipped classroom (Hamden et al., 2013). 

This pillar aims to increase classroom time to pave the way for "student-centered, active learning 

strategies, depending on grade level and subject matter" (Hamden et al., 2013, p. 6). The 

instructional design applied in the current study was a learner-centered approach, where students 
were actively engaged with course contents outside the classroom collaboratively via an online 

learning group. The teacher-made videos about English refusals included intentional materials 

particularly made for the students to learn the type of refusal under study. 

Professional Educator: The teacher's role seems to be more demanding and important in a 
flipped classroom than the one in the traditional classes.  Teachers constantly observe their students, 

evaluate their work and give them relevant feedback if necessary (FLN, 2014). This pillar stresses 

the importance of teachers in flipped classrooms although their role is less visible (Hamden et al., 
2013).  The current researcher constantly observed the participants' progress through study logs and 

provided them with online and personal feedback. The Four Educational Pillars of Flipped Learning 

taken from the FLN is illustrated in figure 1 below. 

 
Figure 1: The Four Pillars of Flipped Learning 

2.2. Previous Research on Flipped Learning in EFL Contexts 

Generally, both quantitative and qualitative approaches are utilized to make a comparison between 

the flipped learning and the conventional ones or examine the perception of the learners towards 

flipped classroom. Basal (2012) implemented the flipped classroom among EFL learners of Yildiz 
Technical University in the “Advanced Reading and Writing I” course. He concluded that the 

perceptions of the majority of the participants towards using a flipped learning model were positive. 
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The author used students’ excerpts of reflections to support his conclusion. Nicolosi (2012) flipped 

a grammar class through flipped classroom techniques. The researcher argued that the 
misunderstandings of flipped classroom by explaining that flipped classrooms are not all about 

watching videos at home and doing homework in class, but it involves a significant change both in 

the type of instruction and in the students’ process of learning. She showed that the flipped method 
gave her a chance to become more aware of students’ metacognitive abilities. She also argued that 

the flipped classroom supported the students anytime anywhere. 

In another study, Webb, Doman, and Pusey’s (2014) study involved 150 EFL students 
attending a university in China. Questionnaires administered to students revealed that even though a 

few of the participants still preferred traditional teacher-fronted instruction, most of the students in 

the flipped group became accustomed to it over time and seemed to be more comfortable with this 

new approach. Student interviews also revealed that students found the teacher to be more of a 
friend in the flipped paradigm, someone they could connect with both online and in class at any 

time, any day of the week. Furthermore, teacher participants reported that the flipped classroom 

should be recommended as an effective means for increasing novelty and opportunities for higher-
order learning in the classroom. In a similar vein, Touchstone (2015) divided the students into two 

groups of flipped classroom students and traditional classroom students. The group representing the 

flipped classroom approach listened to or watched lecture material at home and then worked on 
their assignments during class time. The group having a traditional approach undertook textbook 

reading at home prior to attending classroom lectures. Students in the flipped classroom reported 

that they learned more and enjoyed the course more than those in a traditional classroom.  

Hung (2015) implemented the flipped classroom with 75 EFL learners taking a 
communicative English course in a Taiwanese university. The findings showed that the students 

who had received flipped lessons in the form of WebQuest sessions statistically had a significant 

improvement in academic performance. Possible reasons might lie in the instructional videos and 
other forms of pre-class contents organized and distributed by WebQuest, which provided the 

students with the necessary competencies to prepare for in-class activities. In another study, Lee and 

Wallace (2017) attempted to examine whether flipped classroom enhanced the English learning of 

South Korean EFL learners. Of the 79 participants, 39 learned English through communicative 
language teaching approach, while 40 studied English in a flipped classroom. Data were collected 

from the participants’ achievements in three major tasks, their responses to three surveys, and the 

teacher’s notes on the students’ level of participation in the process of their English learning. The 
results showed that the flipped classroom's participants had higher average scores in their final three 

tasks than their counterparts in the communicative class. Furthermore, the researchers found that 

students in the flipped classroom were more engaged in the learning process than those in the 
conventional classroom.  

Regarding the perception, the flipped classroom's students seemed to enjoy learning English 

in a flipped classroom environment. More recently, Chen Hsieh et al., (2017) examined the effect of 

the flipped classroom model on idiom use of EFL learners.  The participants in the flipped group 
learned idioms posted by the instructor through LINE app, and the procedure for the control group 

was based on regular instruction. The data were collected through pre-tests and post-tests of idioms, 

two questionnaires to investigate the attitude of the participants toward flipped learning experience 
and LINE, the platform selected for the study and the interviews. The findings revealed that the 

flipped classroom using online written and oral communication not only raised the participant’ 

motivation, but also enhanced their idiomatic knowledge, suggesting that the flipped classroom 

succeeded in accomplishing the instructional aims of the course. 

The results of all these studies seem to suggest that flipped learning can make students be 

more active, involved, and motivated and gain better learning outcomes. According to Chen Hsieh 

et al. (2017), "the key to the success of the flipped instruction is whether the students do the 
preparation work outside the class. If they do not, the teacher cannot engage them at an advanced 

level inside the class" (p. 17). Furthermore, McLaughlin, White, Khanova, & Yuriev (2016) stated 
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that the feedback students receive from their performance during the in-class phase of flipped 

learning can cause them to reflect about their learning experience and evaluate it as successful or 
unsuccessful. Nevertheless, there have been some studies that have suggested no significant 

differences between the flipped and non-flipped models in terms of academic outcome (Adnan, 

2017; Guidry, Cubillos, & Pusecker, 2013; Kissau, McCullough & Pyke, 2010). However, these 
studies, at the very least, demonstrated that flipped classrooms are equally as effective as 

conventional models of instruction and should be considered equally in pedagogical decisions. 

3. Methods 

3.1. Participants 

The participants were 60 freshmen English students from two universities in Iran. There were 

38females and 12 males between the ages of 18and 27. They hadalready studied English for at least 

5 years through high school, and English institutes.The participants had taken a required course 
called Conversation 1 aiming at improving the EFL students’ English listening and speaking skills. 

Speak Now 2, a pre-intermediate level book, was taught in both flipped and conventional groups. In 

order to homogenize the participants, they were given the Oxford Placement Test (OPT). Based on 
their scores on the OPT, 60 participants who were at pre-intermediate level were selected to take 

part in the study (i.e. 30 in the flipped and 30 in the conventional group) and the rest who had either 

lower or higher levels were discarded.  

3.2. Instruments 

Overall, four types of instruments were used to collect the data in this study: an OPT; a listening 

and speaking test, a perception questionnaire, and a written self-report survey. 

Oxford Placement Test (OPT): Oxford Placement Test 1 (Allen, 2004) is a standardized and 
validated proficiency test published by Oxford University Press. It consists of 100 listening and 100 

grammar items. It took about 90 minutes for the participants to take the test. The internal 

consistency of the test was measured and found to be acceptable as indicated by Cronbach's alpha 
coefficient of .83. 

Listening and Speaking Test: The test was extracted from Speak Now 2teacher's book. The listening 

test contained 20 multiple-choice listening questions. The scoring procedure was one for each 

correct response and zero for each incorrect one. The speaking test comprised 10 interviewed 
questions (see Appendix A). Two experienced raters were employed to compare the groups as for 

their speaking ability. In terms of scoring, a rating scale was developed based on the reference 

levels described and presented in Common European Framework of Reference for Languages 
(CEFR) for assessing spoken language use. It assessed the speaking based on accuracy; fluency, 

interaction, and coherence on a rating scale ranging from 0 to 40 (see Appendix B). The test 

obtained an alpha coefficient of .84 for the current study. 

Perception questionnaire: To elicit the flipped group participants’ perception towards the treatment 

they had received, a teacher-made perception questionnaire was employed. It contained 18 

questions in four categories of1) overall learning experience (seven questions); 2) effects on 

speaking (four items); 3) effects on listening (three items) and learning through Telegram app (four 
questions). The participants were asked to rate the items based on in a 5-point Likert scale. Two 

experts in the EFL field reviewed the questionnaire to improve its face validity. The reliability of 

the questionnaire was measured and suggested an acceptable Cronbach’s alpha coefficient of .81. 

Written Self-report Survey: A written self-report survey (see Appendix C) was used to elicit the 

participants’ perceptions towards the flipped learning in more details. It included four open-ended 

questions. 
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3.3. Procedure 

Sixty freshmen English students from two intact classes in two state universities in Iran participated 
in the study. They had enrolled in a 44-hour course called Conversation 1.During the orientation 

session for the flipped group, the teacher created a group in Telegram app and instructed them how 

to watch and listen to the materials posted in the group and how to participate in the group 
discussion. As for listening activities, TED-talk videos and relevant book topics' videos were sent to 

the group three days before each class. In regard to speaking activities, a topic was chosen every 

day and pinned to be discussed. As for inside- class activities, the students were asked to report on 
the videos they had already watched and present their personal ideas and experiences. This stage 

was performed in two ways of whole class and group discussions where the students were divided 

into groups and discussed their ideas with their group members. 

As for the instruction in the conventional group, the class was taught through the use of 
mainstream approach of communicative language teaching (CLT). There were audios and videos 

played for the participants inside the class without any prior class preparation. In a 90-minute class 

time, more than 50 percent of the class time was spent on watching videos and the teacher's 
instruction and the rest on group-work and whole class activities. 

4. Results 

The first goal of this research was to examine if flipped learning has any significant effect on 
Iranian EFL learners' language performance using the end of the term assessment. Table 1 provides 

the flipped and conventional groups' descriptive statistics to represent the quality of participants' 

language performance in the current study. 

Table 1: Descriptive Statistics of the Flipped and the Conventional Groups 

Tests Instruction N Mean SD Std. Error Mean 

Pre-test 
Flipped 30 28.80 5.06 .72 

Conventional 30 27.70 4.90 .88 

Post-test 
Flipped 30 44.83 5.73 .88 

Conventional 30 42.10 4.55 .995 

 
Descriptive statistics comparing the pre- and the post-tests in the flipped and conventional groups 

revealed that in both types of instruction, the mean score of the post-test was higher than that of the 

pre-test. In addition, the paired-samples t-test demonstrated in Table 2 indicated that in both types 
of instruction, the participants' results were statistically more significant on the post-test (p < .05) in 

comparison with the pre-test. 

 Table 2: Paired Samples t-test of the Evaluation of Flipped/Conventional Groups 

 

In order to answer the second research question whether there is a statistically significant difference 

between the mean scores of the flipped and conventional groups in post-tests, an independent 
samples t-test was run. The results, as indicated in Table 3, suggested that the post-test's scores of 

the flipped group were significantly higher than those of the conventional group (p < .05). The 

 Paired Differences   

 
 

95% Confidence Interval 
of the Difference  

 

Mean Std. 
Std. Error 

Mean 
Lower Upper T DF 

Sig. (2-

tailed) 

 

post-test – 

pre-test 
16.33 5.49 1.002 13.720 16.1280 

    

23.820 
29 .000 

 

post-test – 

pre-test 
15.60 5.24 .958 16.36 -12.431    15.02 29 .000 
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findings revealed that both types of instruction enhanced the participants’ speaking and listening 

abilities; however, the flipped classroom contributed to better learning outcomes.  

Table 3: Independent Samples t-test of Post-tests of Flipped/Conventional Groups 

Groups N M STD  t-test for equality of means 

     T DF Sig. 

Flipped 30 44.83 4.55  2.04 58 .045 

Conventional 30 42.10 5.73     

 
In terms of the third research question whether flipped classroom affects speaking and listening 

differently, the result of the flipped group's participants in speaking and listening were compared. 

Table 4 shows the descriptive statistics to compare the mean scores in speaking and listening tests. 
Descriptive statistics comparing the listening and speaking tests revealed that the students had a 

better performance in listening test than that of speaking test suggesting that the flipped classroom 

techniques had a better effect in developing the listening comprehension of the participants.  

Table 4: Descriptive Statistics of the Speaking and Listening Tests 

Tests Instruction N Mean SD Std. Error Mean 

Listening 
Speaking 

Flipped 30 16.83 2.26 .413 

Flipped 30 14.43 2.71 .493 

 
In order to examine whether this difference was statistically significant, a paired t-test was carried 

out to measure whether this difference was statistically significant. Table 5 indicated that the 

participants' results were statistically more significant in listening test (p < .05) in comparison with 
the speaking test. 

 

Table 5: Paired Samples T-Test of the Evaluation of Speaking and Listening Tests 

 
Consequently, these results suggested that, in general terms, while the flipped learning procedure 

significantly developed the participants’ listening and speaking skills in the flipped group, this 

innovative model had a better effect in the listening comprehension of the learners.  

Results of the Questionnaire  
In respect to the fourth research question, the perception of students towards flipped learning 

experience, a researcher-made questionnaire was employed to evaluate the participants’ perception 

of learning in a flipped classroom. The statements of the questionnaire represented learning 
experience, effect of speaking and effect of listening and learning through Telegram. 

 

 
 

 

 

 

 Paired Differences  

 
 

95% Confidence Interval of the 

Difference  

Mean Std. 
Std.Error 

Mean 
Lower Upper T DF Sig. (2-tailed) 

listening – 

speaking 
2.833 3.384 .617 1.569 4.097     4.585 29 .000 
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Table 6: Results of Questionnaire 
N Statements N X SD 

 Learning Experience    

1 Learning English via flipped classroom, I can study at my own pace due to 

availability and accessibility of all necessary online resources  

30 3.92 0.631 

2 I found that at times following the class procedures gave me a feeling of deep 

personal satisfaction. 

30 3.83 0.509 

3 Learning English via flipped classroom encourages me to work with my 

classmates outside of class 

30 4.273 0.522 

4 The flipped classroom procedures helped me to be more willing to communicate 

in English. 

30 3.87 0.547 

5 The class procedures helped me to be more active inside the class. 30 4.21 0.542 

6 Learning English via FC, I can distribute knowledge to classmates more quickly 

and effectively.  

30 3.65 0.548 

7 I look forward to have more English courses of this kind. 30 4.12 0.681 

 Effects on Speaking    

8 The class procedures helped me speak more fluently. 30 4.09 0.435 

9 The class procedures helped me speak more accurately 30 3.97 0.546 

10 The class procedures helped me improve my pronunciation. 30 3.58 0.621 

11 The class procedures improved my speaking skill. 30 4.03 0.345 

 Effect on listening    

12 The class procedures helped me better understand English reports and videos. 30 4.13 0.453 

13 The class procedures helped me do better on listening tests. 30 4.28 0.296 

14 The class procedures improved my listening skill. 30 4.11 0.298 

 Learning through Telegram app    

15 I think I felt more comfortable in using Telegram to comment on the points given 

by my teacher or other members comparing to a face-to-face situation 

30 4.55 0.211 

16 I think the videos and other materials posted by our teacher and other members 

improved my speaking and listening skills 

30 4.38 0.356 

17 Interacting with my teacher and other members through Telegram was convenient 30 4.46 0.453 

18 I will register in other online classes that use Telegram as a means of posting 

course materials and as a discussion board 

30 4.12 0.479 

 
The results illustrated in Table 7indicate the positive perception of the participants with the flipped 

classroom, with the mean scores of 3.98, 3.91, 4.17 and 4.37 for learning experience, effects on 

speaking, effect on listening and learning through Telegram app respectively. 

Table 7: Descriptive Statistics of the Perception of Flipped Classroom Experience 

Construct Mean SD Min Max Mode N of items 

Learning Experience 3.98 .31 1 5 4 7 

Effects on Speaking 

 
3.91 .30 2 5 4 4 

Effect on Listening 

 
4.17 .36 3 5 4 3 

Learning through Telegram app 4.37 .31 3 5 5 4 

 

Learning Experience: The result of Q1 to Q7 revealed that 87.5% of the students agreed or 

strongly agreed that it was a useful learning experience. The students considered the flipped 
classroom highly effective and helpful. As Table 8 illustrates, the mostly frequent response was 

''agree" (Mode=4). 

Effects on Speaking: Based on the result of Q8 to Q11 of LEQ, 71% of the respondents 

approved that the flipped classroom had a gear impact on speaking of the EFL learners. However, 
the participants, 24.3% were neutral and 4.7 % disagreed with the statements in this category. 
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Effects on Listening: The third section was about how much the flipped classroom had an effect on 

the listening of the students. 91 % of the participants agreed or strongly agreed that the flipped 
classroom had engaged them with their learning through the videos, clips posted by the teacher and 

other students (Q12 to Q15). 

Learning through Telegram app: The results (Q 14 to Q18) clearly revealed that the 
participants were satisfied with Telegram app as a platform for the delivery of content material. 

92.86% agreed or strongly agreed that the experience was satisfactory. Interestingly enough, the 

mode of statistics is 5 according to Table 7 suggesting that most participants were strongly satisfied 
with learning through the Telegram app. To further analyze the participants’ perceptions of the 

flipped classroom, the flipped group participant' responses to the open-ended questions were 

content analyzed. The content analysis of the responses resulted in four major categories of learning 

experience, problems, effectiveness and satisfaction. The analysis has been elaborated in more 
details below:  

Flipped learning experience: Many of the participants were of the opinion that the flipped 

learning techniques used in this research were effective ways to improve their speaking and 
listening skills. Some of the students' responses are reported below: 

FS 09: "In my opinion, it was a very good experience for me. I was able to review the videos again 

and again because I could stop them any time I liked.  

FS 18: "I felt less nervous because I did my homework with my classmate in class. Telegram made 

learning more enjoyable for me."  

FS 19: "I believe our normal classes are boring. With Telegram I became more active."  

Demerits: Regarding the second question, the problems with the flipped classroom, a few of 
the students believed that flipped procedures required a large amount of time comparing with the 

conventional classes and it is sometimes hard to catch up on. Some of the opinions are mentioned 

below: 

FS 12: "My only problem was that it took me lots of time and I had too much to do”.  

FS 16: "The only problem I had was the Internet problem. I had problem sometimes to open the 

clips." 

Suggestions: In regard to the third question whether flipped classroom could be improved, 
the participants mostly answered that they did not have any special problem and only few of whom 

proposed that the teacher could direct and support the members to get them more engaged. 

FS 13: "I think our teacher could make the group more active through more interactive tasks and 
activities". 

Satisfaction: As for to the last question regarding the most enjoyable part of the flipped 

classroom, many of the students mentioned the novelty, communicative tasks and design as the 
most important aspects of flipped classroom. 

FS 1: "The best part was talking with my friends in English most of the time" 

FS 21: "The best part was watching the videos any time I liked" 

FS 10:"I really enjoyed practicing before class to be ready to speak inside the class" 

FS 23: "The best part was talking with my teacher and classmates anytime I liked without any 

stress". 

5. Discussion  

The first finding of this study was that flipped learning significantly developed the speaking and 

listening skills of the EFL learners.  This result might be explained in terms of the pedagogical 

components of the flipped classroom. To start with, the participants in the flipped group were 
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provided with the instructional materials before the class, and the class began with communication 

and interaction among the students. Although both groups had the same course content, teacher and 
materials in Communication 1 course, the flipped group was taught via flipped classroom 

procedures. As mentioned in the literature review, flipped learning can be grounded theoretically in 

social constructivism, student-centered learning theories, active learning and learner autonomy. All 
these theories have a mutual perspective that learning is constructed through social environment and 

a facilitator. Owing to flipped classroom procedures, teacher and students have more time to share 

knowledge with each other. Cooperative learning, as another important aspect of social 
constructivism, occurs in flipped classrooms and class time, as it was seen in this study, include 

practice activities where students complete the tasks in pairs or groups. 

In respect to the particular effects of this innovative technology on students' outcome, the 

current study yielded positive results on the participant’ achievement and satisfaction with the 
course materials. The next strength of the current study was that it represented a structured effort to 

flip the course using social media, Telegram in this study. The results of this study revealed that the 

structure of learning materials posted through Telegram app had a positive effect on how the 
learners perceived the learning environment and participated in the learning process 

The findings were in line with that of Hung (2015) who had examined the possible effects of 

the flipping the English class and concluded that the average scores of the post-test was higher than 
those of the pre-test. Our results were also paralleled to Ahmed (2016) who investigated the effects 

of a flipped classroom on writing and the students’ attitude. He found that the flipped group's 

average score (M = 20) was higher than the non-flipped group’s average score (M = 9.47). He 

concluded that the learner-centered nature of flipped classroom was the main reason for such 
improvement. Through the technology, the students could search many learning resources online, 

watch clips on YouTube, and do some quizzes on their Facebook pages.  

Authentic listening tasks and activities used in this study had a very important role in the 
participants' listening development. It shows how high exposure to authentic materials especially 

outside of classroom where students have more time and less stress to play and replay the clips can 

improve their listening comprehension. Interestingly, it was ranked as the most effective part in the 

attitude questionnaire showing that flipped learning can have a substantial effect on listening 
development of EFL learners. Regarding the speaking, since there were a lot of cooperative 

activities inside the class, the students interacted together in order to accomplish a specific goal. As 

a result, they could improve their speaking by sharing their knowledge with others to find the ways 
to resolve their problems. 

Another important  reason for the improvement of the students' speaking might lie in what 

Wen (2008) called out-put driven/input-enabled model that "if language classes start with output, 
language learners are more motivated to learn the language and to use the language knowledge they 

receive" (Haghighi, Jafarigohar, Khoshsima & Vahdany, 2018). Our findings are also in line with 

Herreid and Schiller's (2013) results which suggested if teachers encourage students' self-study, 

they with be more engaged with the content and more active inside the classroom. 

The finding of the open-ended survey supported the quantitative findings of this study. Most 

participants in the flipped group stated that they had spent much more time on learning tasks in this 

class than their conventional classes. It supports the result of Haghighi et al.'s (2018) study 
suggesting that well-blended flipped classrooms enhanced face to face interaction, maintained more 

interaction and achieved more learning goals. Moreover, the analysis of the open-ended survey 

suggested that students are more prepared and less nervous in the flipped classes because of 

previous preparation. However, the participants expressed some concern over the flipped classroom 
which needs to be taken into account, specifically by instructional designers. They complained 

about the workload and the large amount of time they had to exercise, and believed that they did 

much more work than their conventional classes. These points support what Chen Hsieh et al.’s 
(2017) argued that it is difficult to persuade students to work on their own pace and follow the 



Chabahar Maritime University 

Iranian Journal of English for Academic Purposes  ISSN: 2476-3187 
IJEAP, 2019, 8(3) (Previously Published under the Title: Maritime English Journal) 

 

11 
 

activities that the flipped learning requires. Therefore, based on the responses to the attitude 

questionnaire and open-ended questions in the survey, teachers have to be engaged in all parts of 
the flipped classroom to provide interesting tasks and activities, to give feedback, and to engage 

students more in communicative tasks and activities.  

6. Conclusion 

Overall, the results of this study have several pedagogical implications. To start with, the findings 

suggest that flipped model of instruction is an appropriate design to improve EFL learners’ speaking 

and listening skills by engaging them in communicative activities. Next, English learners in EFL 
settings usually suffer from lack of interaction outside of classrooms but owing to flipped 

classroom's techniques, ample opportunities are provided for them to use the language more 

communicatively. Besides impressive outcome in speaking and listening after the treatment, the 

students also felt more comfortable, motivated, and satisfied in their language learning. In the end, 
it was revealed that Telegram app is an appropriate instructional tool for language learning. To 

conclude, the limitations of this study need to be acknowledged. First, as mentioned before, it was 

not possible to recruit participants from alternative teachers and this study was conducted on the 
researchers’ own students. A replication of this study could be conducted with other participants to 

ensure that there was not any bias in the results. Next, the sample size was not big enough because 

of the nature of course registration. So, random sampling was not possible either, which makes 
generalization of the findings rather difficult. Hence, future study with a bigger sample size is 

required to confirm the positive impact of flipped classroom on listening and speaking of EFL 

learners.  
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Appendix A: Speaking Test 

1. What things would be important to you in choosing a job? 

2. Do you prefer traveling by plane or by car? Why? 

3. What’s important to you when you buy clothes? 
4. What do you use your computer for? 

5. What is your phone’s most interesting feature? 

6. What would you do if your best friend told a lie about you? 
7. What would you do if you found a wallet full of money? 

8. What genres of movies do you like or dislike? Why? 

9. What do you usually do to stay in shape? 
10. What are the features of a good friend? 

 
 

Appendix B: L2 Speaking Rating Scale. 

Scoring 

range 

Accuracy  Fluency  Interaction  Coherence  

0-10 Uses some simple structures 

correctly, but still 

systematically 
makes basic mistakes. 

Can make him/her 

understood 

in very short 
utterances, even 

though pauses, false 

starts,and 

reformulation are 

very evident 

Can answer 

questions and 

respond to simple 
sentences. 

Can link groups of 

words with 

simple connectors 
like‘and’, ‘but’, and 

‘because 

10-20 Uses reasonably accurately 

arepertoire of frequently 

usedroutines and patterns 

associated with more 

predictable situations. 

Can keep going 

comprehensibly, 

even though 

pausing for 

grammatical and 

lexical planning, 

and repair is 
very evident 

Can initiate, 

maintain, and 

close simple 

conversations and 

discussions on 

topics 

that are familiar. 

Can link a series of 

shorter, 

discrete, simple 

elements 

into a connected, 

linear 

sequence of points. 

20-30 Show a relatively high degree 

of grammatical control. Does 

not make errors which cause 

misunderstanding, and can 

correct most of his/her 

mistakes. 

Can produce 

stretches of 

language with a 

fairly even tempo; 

although he/she can 

be hesitant as 

he/she 

searches for 

patterns and 

expressions. There 

are noticeably few 

pauses. 

Can initiate 

discourse, 

take his/her turn 

when 

appropriate and end 

conversations when 

he/ she needs to. 

Can use a limited 

number of cohesive 

devices to link his/ 

her utterances into 

clear, coherent 

discourse, though 

there may be some 

jumpiness in a long 

contribution. 

30-40 Consistently maintains a high 
degree of grammatical 

accuracy; errors are rare, 

difficult to spot, and generally 

corrected when they do occur. 

Can express 
himself/herself 

fluently and 

spontaneously, 

almost effortlessly. 

Can interact with 
almost ease and 

skill. 

Can produce clear, 
smoothly flowing, 

well-structured 

speech. 
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Appendix C: Written Self-Report 

Instruction: Please read the following questions carefully and answer them as sincerely as possible. There is no 

right or wrong answer. 

 What is your opinion about the flipped in terms of time and effort you made, effectiveness, teaching 
method, and your communication skills? 

 Did you face any problems during this experience in terms of materials, video contents, communication 

tool (i.e. Telegram) and activities? 

 How do you think the flipped classroom you experienced can be improved? 

 What was your favorite part of the flipped classroom? 

 

 
 

 

 


